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PREVENTING VIOLENCE IN SCHOOLS

Mary Hatwood Futrell
and

Lee Etta Powell

INTRODUCTION

There is an old saying that “the course of civilization is a race between

catastrophe and education. In a democracy such as ours, we must make sure that

education wins the race.” Many people thought that the catastrophe would be one

caused by nuclear warfare and wars between nations. It seems, however. that the

catastrophe may be internal, may be “homegrown.”

The public’s concern about violence in schools has been manifested in
media stories, Congressional testimony, and numerous studies and reports that
vividly underscore the pervasiveness of the problem. Nowhere, however. is the
magnitude of the nation’s concern about school violence reflected more urgently
than in Goal 7 (originally called Goal 6) of the Goals 2000: Educate America Act,
adopted by Congress and signed into law by President Bill Clinton in March 1994,
Goal 7 states that “By the year 2000, every school in America will be free of drugs
and violence and will offer a disciplined environment conducive to learning.” The
supporting narrative for this goal states that “no child or youth should be fearful on
the way to school, be atraid while there, or have to cope with pressures to make
unhealthy choices™ (U.S. Departiment of Education. 1993a: 1993b).

Students in schools where violence occurs will not focus on meeting

rigorous standards. perform at high academic levels, or even stay in school. When




teachers and students are more concerned about their safety than about education,

they cannot concentrate on teaching and learning.

This chapter, a revised version of an earlier manuscript written by one of the
authors, focuses on how to prevent violence in schools. We also offer some
recommendations based upon our reflections—as teachers who taught tor 15 and
10 years, respectively, in urban centers—and as concerned citizens, about what
schools and communities can do to stem the tide of violence in schools and,
hopefully, in society in general.

AN OVERVIEW OF VIOLENCE IN SCHOOLS

The issue of school violence is not a new phenomenon. “Discipline in the
Public Schools: A Problem or Perception,” which appeared in the January 1979
edition of Phi Delta KAPPAN , traces school violence back to the 1950s when the
problem was not discipline, but juvenile delinquency. In that decade, “there seemed
to be a marked increase in both the serious and less serious antisocial behavior on
the part of our youth...” (Williams. 1979).

Today the possibility that a disagreement among students will be settled
with some type of weapon rather than an old-fashioned fist fight has increased
significantly. A major difference between violence in the schools in the 1950s and
the 1990s is the presence and use of weapons, especially guns. Also, students seem
to hold a grudge much longer. Some students wait until the last day of school to

settle an incident that occurred weeks or months earlier.

Violence in schools is not unique to public schools or the nation’s urban
centers. According to the Department of Justice, public, private, and nonsectarian
schools have ull =xperienced an increase in school violence. Nine percent of public,
seven pereent of private, and six percent of nonsectarian school students reported
being victims of violent acts or property crimes in 1989 (U.S. Department of
Justice, 1991).
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Further, media reports indicate that the issu. «f violence in school is a
national problem that has seeped into the very I ¢aiiarud of America. No geographic
region is excluded anymore. In a National Schoo! Boards Association (NSBA)
survey of 1,216 administrators, Violence in the Schools, 54 per cent of suburban
and 64 percent of urban school officials reported more violent acts in their school in
1993 than five years before (National School Boards Association, 1994).
Newspaper articles report that communities large and small, urban, suburban, and
rural—from Chicago, Illinois, to Little Rock, Arkansas, to Walton, New York, to
Lorain, Ohio, to Lindhurst, Calitornia, to Butte, Montana, to Washington,

DC-—are struggling with the issue of school violence.

Thus, the public’s concern about discipline and violence n the schools is
well warranted. Violence caused by schoolage children (in and out of -hool) is
worse now than it has ever been; it is on the rise and permeates every segment of
American society. This is not to say, however, that all of today’s youths are
discipline problems or perpetrators ot acts of violence. To the contrary, the vast
majrity of our youth are not violent, nor have they committed acts of violence.

Generally speaking, there are three groups of students in a school, what we
call the 80-15-5 rule. Eighty percent of the students rarely break the rules or violate
principles. Fifteen percent break the rules on a somewhat regular basis by refusing
to accept classroom principles and restrictions. If not clearly apprised of
expectations and consequences of such their behavior, these students can disrupt
tearning for all the other students. The last five percent of the students are chronic
rule breakers and are generally out of control most of the time. They may commit

acts of violence in school and in the community (Curwin & Mendler, 1988).

FACTORS CONTRIBUTING TO SCHOOL VIOLENCE

Factors contributing to school violence are numerous, complex. and mostly
community-related. For example, teachers perceive that the major factors
contributing to student violence are lack of parental supervision at home (71

percent), lack of family involvement with the school (66 percent), and exposure to



violence in the mass media (55 percent) (The American Teacher, 1993). Teachers
also believe that certain types of parenting produce children who contribute to
school violence.

America’s children are exposed 10 a steady dict of verbal and physical
violence that begins early and continues throughout their lives. Numerous reports
have cited the fact that children in the U.S. spend more time watching television
than attending school. Most of what children watch, including cartoons, is
unsupervised and much of it is filled with scene after scene of unadulterated sex and
violence. All too often children who behave violently are themselves victims of an
overdose of violence.

In too many commu ities, children constantly send signals that they feel

i olated from and maligned by society. These feelings know no geographic, social,

or economic boundarie:. Increasingly, many youth come from communities where
the vast majority of the experiences to which they have been exposed have been
hostile. They have had to fight to simply survive. These young men and women are
filled with rage and a sense of rejection and, as a result, do not believe that they
owe society anything.

At the same time, an increasing number of students who have not grown up
in mean, hostilc environments are involved in acts of violence. They often cite
boredom or the excitement of control as reasons for their actions. 1t is difficult to

understand their rebellion against society.
PARENTING PRACTICES

Children often receive mixed messages from parents and other adults about
what is right and what is wrong. The use of material goods to persuade children to
behave in one way or to dissuade them from behaving in another is one example of
sending a mixed message. In such situations, children are “bribed™ by promises of
expensive clothing or toys. In addition, today's youth secem surprised when asked
if they are required to pertornt chores in and around their home (Franks, 1993).

Many indicate that they do not do chores unless they are paid to. These attitudes and




actions convey strong lessons about roles, responsibilitic.s, and the rights that must
be learned in order to assume positions as citizens good in a democratic society.

How children learn these lessons is as important as what they learn.

In addition, with more and more parents working outside the home,
students are very aware that it is difficult for school officials to contact their parents,
and that even if they do, their parents often refuse to respond. Exacerbating this
problem further, the parents may refuse to come to the school when asked if a child
has been in trouble repeatedly, because they are tired of dealing with the child’s
problems, they believe the school is at fault, or they believe there is nothing they
can do to centrol the child.

Sometimes parents do not respond because they were unsuccessful in their
own school experiences; they view the school as a hostile environment. Likewise, a
parent who does come to school may support the student’s disruptive/viclent
behavior as another form of “bribery™ to gain their child’s affection, particularly
when the relationship between the two is strained. This is most apparent in
aggressive parents who have minimal parenting skills. Further, teachers report
about students, even very young students, who state that their parents have told
them (the children) that they do not have to do what the teacher says or that if

anyone tries to take something from them, or insults or hits them, they should fight

back. Unfortunately, many parznts admit that they have so instructed their child and
are offended that teachers question such directions.

These types of parenting are evident across the socioeconomic spectrum.
Parenting that indulges. neglect, abuses, or ignores children, and that fails to
provide strong, positive guidance, discipline, and nurturance, contributes to the
spread of violence in schools. Such parenting is seen in families plagued by chronic
unemployment and poverty, especially when parents are concentrating more on the
economic survival of the family than on the attitudes and behavior of the children. It
is also seen in affluent families that indulge their children’s every material request.
Lastly. it is seen in families where parents do not have quality time to spend with
their children because of job demands.




PEER PRESSURE

Students (36 percent) concur that lack of parental supervision at home is the
major factor contribniting to violence in schools. However, 34 percent of them cite
as a second major factor the presence of gang or group membership or peer group
pressure (The American Teacher, 1993). Several recent studies concluded that peer
group pressure is perhaps the fastest growing and most disturbing cause of acts of
violence among youth, whether in school or out (The American Teacher, 1993,
Toby, 1994; U.S. Department of Justice, 1991).

DRUGS AND ALCOHOL

Students cited involvement with drugs and alcohol as the third major factor
contributing to school violence. Those who reported the availability of drugs in
school did not vary significantly by ethnicity, level of tamily income, or geographic
location (U.S. Department of Justice, 1991). Although reports indicate that the usc
of drugs such uas heroin, cocaine, marijuana, and crack is down among students in
grades 6-12, the consumption of alcohol is not. Alcohol is the number one drug
used by teenagers and young adults.

Bias

Another emerging trend is the number of acts of violence related to race or
retigion. The 1993 Lou Harris Study on Rucisim and Violence in American High
School: Project Teamwork Responds reported that racism and violence are rising
significantly in America’'s high schools. Seventy-five percent of all students
surveyed reported seeing or hearing about racially or religiously motivated
confrontations on a regular basis, up from 57 percent in an earlier survey (cited in
National Consortium for Academics and Sports, 1993). This trend is particularly

disturbing in light of the fact that diversity in America is rapidly increasing.
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LOCATION OF VIOLENCE IN SCHOOLS

Most teachers believe that violence occurs in hallways or under staircases,
in the lunchroom or cafeteria, or in unattended classrooms. Students concur that
most acts of violence occur in these places, but add the gym and locker room.s as
prime sites. Students are also victimized in restrooms. Most acts of violence occur
where acult supervision is minimal or where there are large crowds of people
moving to and fro. Students, especially those who have been victims, learn quickly
which areas to avoid (The American Teacher, 1993).

PERPETRATORS OF SCHOOL VIOLENCE

It is important to examine, within the context of the school, who the victims
and the perpetrators are. For example, according to Toby (1994), two kinds of
violence should be distinguished. One is violence by trespassers who enter school
buildings to steal, rob. or assault someone, The other type of violence ts committed
against teachers, administrators, other staff members, or fellow classmates by
students enrolled in the school.

Victims and perpetrators of school violence represent all racial, ethnic, and
econormic groups. Although males are more likely to be involved in acts of violence
in schools, in recent years an alarming trend indicates that girls are engaging more

frequently in such acts.

Often the perpetrators do not have or need a serious reason {or lashing out.
It could be something s simple as a look or stare or an accidental bump into
someone that triggers a violent reaction. An act of violence could result from idle
gossip, courtship jealousics, extortion, fecling slighted or disrespected, or an
attempt to impress friends. It could result from the perpetrator’s dislike for a person
or “he perception that someone is weak or is a nerd (gets good grades). In other
words, a logical reason for the incident is not necessary. The tempers of many

students today are triggered quickly and the resulis are often dirastrous.
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When a fight occurs, 1o example, especially it it ts outside the classroom,
other students are not likely to try to stop it. To the contrary, students are more
likely to “egg on™ their peers.

[t 1s disturbing that most high school students would probably stand by and

watch a fight without doing anything to stop it or without reporting the incident to
school authorities. There appears to be a code of silence among the students.
Reluctance to report violent incidents may be motivated by fear of possible
retaliation or a result of apathy. It may also be a way of opposing or hampering

school authorities’ efforts to enforce rules and regulations.

This behavior reflects attitudes often seen in adult society—a belief that it is
better to be “safe” by not getting involved. It also reflects the reverence for
aggressiveness and violence as part of American culture, whether at a sports event
or in films. Children spend thousands of hours each year absorbing scenes of
violence in the media, in their homes, and in the community. They are the products
of the culture and the society that adults have created. It 1s little wonder youth
exhibit violent behavior in school.

MOST LIKELY VICTIMS OF SCHOOL VIOLENCE

Victims of violence in schools cover the spectrum. For example. 900
teachers are threatened. and over 2,000 students and nearly 40 teachers are
physically attacked on school grounds every hour of each school day each year,
according the Keith Geiger, president of the National Education Association. The
Department of Justice asserts that every day in the U.S. 100,000 youngsters carry

guns to school and 40 youngsters are injured or Killed by guns (Stone, 1994).
STUDENTS
Younger students (grades 6-10) are much more likely to be victims of

violence than are senior high school students ( The American Teacher, 1993; U.S.

Department of Education, 1993¢: U.S. Department of Justice, 1991). The




Department of Justice reported that students whose families moved frequently and

students from racial or ethnic groups that are minorities within the sche )l are more
likely to be physically assaulted. Students who wear expensive or fashionable
clothing or jewelry, or who bring cameras, cassette players, beepers, and other

clectronic devices to school, ure more likely to be victims ol property crime,
TEACHERS

Students are not the only victims of violence in school. Although the
majority of teachers believe that they are unlikely to be victims of violence in and
around school, the opposite is true. Most teachers feel safe in their schools during
the day, but after school hours many teachers, especially those in urban areas, do
not. Women and younger, less experienced teachers are targets, but they are not the
primary victims of violence among scheol staff. Teachers who are considered to be
strict, and who insist that students adhere to rigorous academic and behavioral
standards, are most at risk of being victimized. Thirty-eight percent of teachers and
57 percent of students rank strict teachers as more at risk of victimization than any
other members of the teaching staff (The Americun Teacher, 1993). This perception
could have a chiliing ettect on school districts that are attempting to reform

education and restructurc their schools.

I teachers fear that they will be targets of students’ physical or verbal
abuse, they will be less willing to insist that all students meet new, more rigorous
standards. This is particularly so if teachers do not believe that school
administrators can or will provide a safe environment where performance standards
can be met. Also, teachers will be unwilling to intervene in certain situations,
especially altercations betwecn students, if they do not believe the parents. school
officials. or the community will support their efforts. Teachers are not only
concerned about being victimized, they are also concerned about being sued if they
intervenc in student fights or acts of violence. They also may not intervene

aggressively because of fear of being accused of child abuse.




VIOLENCE AS AN IMPEDIMENT TO EDUCATION

The Justice Department (1991) corroborated the NSBA (1994} study stating
that 82 percent of the school officials surveyed believe school violence has

increased in the past five years, especially student-on-student violence.

Violence or the threat of violence has a direct impact on the quality of

cducation provided and on the way teachers and students work together in the

classroom. Students are very perceptive. They may not articulate their perceptions,

but most students know whether or not they are receiving a good education, an
education that will prepare them to compete in the job market, college, or anywhere
else. When students perceive that their educatiun is inadequate or inferior, when the
expectations for them are less than for others in the class, they often develop a
sense of helplessness and frustration (Futrell, 1994). This sense of frustration often
turns to anger and violence when they don’t know how to handle the obstacles to an
effective education. For example, academic failure in school contributes to
delinquency, antisocial behavior, and criminal activity—all of which can lead to
violence. According to the Constitutional Rights Foundation Network report, The
Challenge of Youth Violence (Sausjord & Friedman, 1994), “Youth who lack basic

skills and a strong scnse of self-worth are more likely to be drawn into violence.”

Students frequently act out their hostility by being disruptive. This in turn
creates an atmosphere in the classroom and the school that militates against
constructive teaching and learning. For example, teachers are less apt to teach at
their full potential, class assignm “ats are less creative and challenging, and the
ethos in the school is less motivating if tension constantly permeates the
environment. In addition, teachers, like students, are less eager to go to school
every cay. Thus, students in these schools are much more likely to be taught by a
“revolving door™ of substitutes (Kozol, 1991; Wise, [993).

MEASURES TO ENSURE SCHOOL SAFETY
Youth violence in many schools, frequently mirroring the situation in the
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surrounding community, has reachcd pandemic proportions. In some coinmunities
the situation is so bad that young offenders are being sent to boot camps or “*shock

incarceration programs,” or arc required to perform supervised community service.

Especially frightening is the increased availability of weapons, guns in
particular. The fact that more and more weapons are showing up in schools
underscores how readily accessible they are. In response to this phenomenon,
schools are resorting to random checks of students’” book bags, backpacks, or
lockers. They are also increasing their use of metal detectors to identify students
carrying weapons. Many schools are moving to physical means of control—fences,

blocked access roads, and locked and chained doors—to guard against violence.

Such measures are costly and reflect the real and unplcasant image of being
locked up. They divert funds from efforts to reform education and restructure
schools: to raise standards by improving the curriculum, reducing class size,
providing professional development programs for teachers or special programs for
students.

All of the strategies described herein are important and, perhaps, necessary.

However, they are too little and, perhaps, too late. Most strategies to curb violence
in school and socicty are designed to respond to violence after it has occurred rather e

than to prevent it.

1l

SCHOOLWIDE STRATEGIES

Staff Monitoring and Guards

b1

The most common school security measure used to prevent violence or

other disruptive acts requires school staff, in particular teachers and security staff,
to monitor students’ movements in and around the school. Thus, staff monitor

i hallways, doorways, restrooms. the cafeteria or lunch roems, and the areas of the
campus where students tend to congregate. In addition, more and more school

funds are used to hire retired police officers or security guards to patrol buildings

il

and provide security at sports and other school sponsored events. o




Parents as Monitors and Teachers’ Aides

Equally effective, if not more so, and less costly than guards, is the use of -
students’ parents as monitors and teachers’ aides.Youth are less likely to misbehave :
or engage in violent acts if parents from their neighborhood are highly visible on a
daily basis in their school. Several schools have used this strategy and found it to
be highly effective.

Discipline and Dress Codes

L

Institutionalization of discipline and dress codes is another strategy used to
curb violence. These codes should be developed collaboratively by administrators,
teachers, parents, and students. Discipline and dress codes should be reviewed by
the school district’s legal staff to assure compliance with state scheol law. Equally
important, schools must be sure that the rules created have a purpose and that they
explicitly tell students what kinds of behavior are acceptable. Included in these
codes should be policies that delineate how the school will deal with students who
are chronic disciplinary problems, such as suspensions, expulsions, and filing

criminal charges against perpetrators if necessary.

Discipune and dress codes should be reviewed and revised to ensure that

they are appropriate for the student population and that they are contributing to a
safe, orderlv school environment. Every administrator, teacher, parent, and student
should receive a copy of the codes. They should be reviewed in each class so that

_ every student is aware of their existence and the consequences of violating any

- rules. School administrators and teachers should ensure that the codes are

B implemented consistently and firmly, but also fairly.

- To assure that parents receive and review the school’s discipline code. the
State of Virginia enacted a law effective May 1995 requiring parents, under penalty
ol a tine, to sign and return a copy of the school rules. The law also requires

parents of suspended students to meet with school officials or face a fine up of to

five hundred dollars. Similarly, a 1994 Alabama law holds parents liable when

students damage school property. The intent of these laws 1s to make parents “more
12
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accountable for the misbehavior of their sons and daughters™ (Baker, 1995).

Attempts to implement the Virginia law met a firestorm of resistance from
parents and groups such as the American Civil Liberties Union and the
Charlottesville-based Rutherford Institute that defends religious freedom, however.,
While the intent of the law was to get parents to be more accountable for the
behavior of their children, it has instead been interpreted as a violation of parents’
religicus belief that discipline is a parental matter. These groups perceive that the
state is usurping the role of parents by demanding their acquiescence in any
decisions made by school officials regarding their child (Finn, 1995).

Counseling Programs

Schools should establish counseling programs for students, and assure that
students do indeed have uccess to their counselors. Currently, most elementary
schools do not have counselors, and if they do, they are in the schools for only one
or two days per week. At the high school level, counselors are part of the staff.
However, the average high school counselor has between 350-400 students to
advise. Needless to say, students are lucky to see their counselor once during a
school year—usually when it is time to sign up for the next year’s classes—and this
contact often occurs in a large group. In order to effectively counsel the students in
the school—whether academically or behaviorally—and to ensure that students
have access to their assigned counselor on a regular basis, counselors should be
assigned no more than 125-150 students per school year. They should be relieved
of clerical and other non-counseling responsibilities.

Conflict Resolution Programs

Another form of “'counseling™ is the widespread use of conflict resolution
strategies to defuse potentially violent situations and to persuade those involved to
use nonviolent means to resolve their differences. DeJong (1994) noted that
“Conflict itself with its roots in competition, poor communication, and

miscalculation, is a normal part of life and cannot be eliminated (whether in schools

1Lt



[public or private] or the community at large). What must change, therefore, is how

we respond to it.”

Schools that have adopted conflict resolution strategies are trying to teach

young people new ways of channeling their anger into constructive, nonviolent
responses to conflict. As a means of addressing violence, conflict resolution
programs in schools start by identifying a core group of student leaders in the
school. This group teceives intensive training and supervision in the use of contlict
resolution strategies and student mediation. Members of the “‘conflict resolution
team™ then use their skills and knowledge to help maintain order in the school by
counseling their peers, intervening in disputes among students, helping them talk
through their problems, and training other students to use contlict resolution
strategies. Conflict resolution strategies should be used in individual classrooms as

well as schoolwide.

In addition, high school team members should visit students in elementary
school and teach them the value of conflict resolution skills. Thus, conflict

resolution strategies can be used for both prevention and intervention.
Crisis Centers

Schools should strongly consider the establishment of crisis centers for
students who commit violent acts or threaten violence. Teachers and administrators
can refer students to the centers, which should be staffed by professionals who are.
specially trained to work with violent students. Crisis centers should not be used
for long-term interventions, but rather as in-school areas where students can be sent
1o “cool off and to receive on-the-spot counseling. Nor should crisis centers be

viewed as i replacement for afterschool detention programs.
Teacher Crisis Meetings
Efforts to prevent violence in schools must involve teachers at every step ol

the proecess. Whether or not told through formal communications channels, all

teachers arc aware of the discipline problems, including acts of viotence, which

14




occur in their school. Strategies designed to eliminate or reduce such problems will
not work unless teachers are involved in the design and impleméntation of
programs to establish a safe, orderly environment in the school. Further, it is
important for teachers to be part of on-going discussions regarding the status of
discipline problems and acts of violence occurring on the school campus. It is also
important for teachers to be able to discuss major discipline problems they are
having with students in their classrooms. These discussions can be part of regular
monthly faculty meetings or special sessions designed to apprise faculty and staff of
any major problems related to violence in the scheol. When faculty members are
aware of what is going on in the school and of strategies to address problems, they
are apt to become active'y involved in supporting schoolwide efforts to correct the
problem. Furthermore, when teachers are part of the process, they are more willing
to become part of the “school team™ and to work 1o achieve the goal of creating a
school that is safe for all.

Teacher Team Meetings

Teachers in schools organized into interdisciplinary teams that teach the
same group of students can exchange ideas about successful strategies for working
with disruptive or violence-prone students during their team meetings. They can
learn from each other how best to manage the students’ behavior and can establish a
uniform set of standards or rules of discipline for their classes to be recognized and

supported by the school administration.
Support for Teachers

Critical to the elimination of vioient acts in schools is support for teachers’
etforts to address discipline problems. Since teachers are the frontline school staff
members responsible for handling discipline problems, it is paramount that they
receive support from their administration. While one of the major complaints from
administrators is that teachers are not consistent in applying school discipline rules,
teachers often complain that they do not receive support from school administrators
when they repart students for disruptive, or even violent. behavior, Obviously,

teachers must be consistent in applying rules of discipline. And. administrators
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= must provide teachers and other school staff with the assurance that violent students
- will be dealt with swiftly and {irmly, and that teachers will receive support in their

efforts to maintain an orderly classroom. Nothing is more discouraging to a teacher

than sending a student who is disrupting a classroom to the office, only to sec the -
- student return half an hour later to tell friends that his or her misbehavior was not .
- punished. Teachers have to know that they have .nc total support of the school

administration and bourd of education in their efforts to handle unruly students.
Exiended School Hours

Another strategy being used by an increasing number of schools is

extending the number of hours that the school is open to students. In some

communitics, after the regular school day has ended, schools are kept open so that
students can participate in organized activities such as sports, gymnastics, crafts,
arl, music, tutorial programs, or other activities. Other schools, especially

clementary schools. provide space for child care programs to accommodate

working parents who arce unable to pick up their children at the end of the school
r day and do not want them home alonc. All of these activities are supervised by a

trained staff.

Classes for Parents

There is an increasing number of teenage parents who lack social or

parenting skills, but are raising children who soon will enter school to begin their
own formal education. Often these parents have Ieft schoel without a high school

diploma, thereby limiting their employability. As these young parents are living out

= their own adolescence. their offspring can experience a benign type of abuse in the
form of inadequate nurturing during their carly years. lack of attention to their
developmental needs, and neglect. The media are replete with stories of children
who have been left unattended, who have been abandoned, or who have been
abused by their parents or by friends of their parents. Having been victims of abuse
and violence, these children tend to grow up to become abusers as adults, thus

repeating the cycle of abuse and violence.

16 A




To serve this population, many school districts have established classes tor

parents to teach them effective parenting skills, provide them with an opportunity to

earn a GED, and offer them vocational training so they can find employment. By
participating in such programs, young parents can then provide better guidance to
their own children and become a positive role model for them.

Additional Strategies

Since school personnel are faced with competing demands that overcrowd
their schedule, acts of disruption are typically haadled in a routine manner,
following u prescribed discipline code. These codes tend to be legalistic and
punitive, and are unlikely to result in sustained improvement in student behavior,
Therefore, it can be very useful for schools to also use positive incentives to

prevent violence,

For example, a successful program in elementary schools called “Getting
Caught Being Good” provides a positive approach to curbing students” disruptive
and violent behavior. The school establishes a recognition and reward system for
students who are observed in a significant act of good school citizenship. The
overall goad of this program is to bring about a change n the students and in the

school climate so that normative behavior ts constructive.

Another positive approach to violence prevention is providing students with
positive role models. Schools should invite high profile leaders in the community
(i.c.. police officers. athletes, media representatives, and parents) to visit schools

and talk with students about crime and violence.

These strategies indicate that the best school-based violence prevention
programs seck to do more than reach students who may be prone to violence and
their victims. The most effective programs are designed to change the total school
environment by creating a safe school community that belicves in and practices

aanviolence in resolving differences.




CLASSROOM STRATEGIES

To maintain a safe and orderly classroom conducive to teaching and

learning, a teacher must sel forth both academic and behavioral expectations for all

students. In addition to schoolwide codes, each teacher must articulate to students

on the first day of class the basic standards of behavior for the class. Additional
standards may be developed with input from the students to reinforce their
commitment to the standards.

Behavior Standards

The classroom behavior standards should comply with the school's code.
but they need not be as detailed. As a matter of fact, the fewer the better. The
standards should be given to the students in writing and should be posted in the
classroom. They should be clearly stated and understood by all students in the

class. Also, a copy of the standards should be sent home to parents.

Teachers are responsible for establishing and maintaining the climate in the
classroom and for managing the students. It is very important for them to establish
control on the first day of school and maintain it stcadily thereafter. Students are
perceptive and become quickly aware of teachers who are “not in control” of their
classrooms. Being in control does not mean being rigid or being a “tyrant™; it means

asserting authority and demanding and getting respect.

Teachers also must ensure that the behavior standards are followed, and
they must do so in a manner that is fair, but firm and consistent. Students who fail
to comply with the discipline standards must be dealt with quickly and firmly.
Constantly changing the rules or extending the list will simply cause confusion.
Failure 1o enforce them will result in the students” ignoring or constantly bicaking

them; it will lead to chaos.

Academic Expectations

Equally important, and often a factor ignored in discussions about discipline
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and violence in schoals, is the academic side of the issue. Again, it is the
responsibility of the teacher to establish the ethos in the classroom regarding
academic expectations. The objectives for each lesson, and each unit, should be
clearly articulated to the students prior to teaching it. Preferably, these objectives
should be in writing, cither on the chalkboard or on paper given to the students.
They should be explained to the cluss along with an explanation of the teaching and

learning activities to be used to achieve them.

Classrooms where the academic objectives are unclear are fertile for
disruptive student behavior, and, perhaps, violence. This does not mean that every
student should be seated quictly at a desk with a book open or busy filling in the
blanks on a form. It does mean that the lessons have been carefully planned to elicit
maximum teaching and learning. It means students are actively engaged in learning
activities—sometimes in groups, at other times working alone, and laler as a futl
class. It means using strategies to ensure that students comprehend what is being
taught and are able to demonstrate their understanding of the coursework. It means
insisting that all students strive lo meet the academic as well as behavioral standards

for the class and assisting those who have difficulty doing so.

Teachers know that disruptive or violent behavior in the classroom is a way

for some students to mask their frustration and anger over their academic

deficiencies. The fact taat ai! students are not alike and do not acquire knowledge
the same way must be reflected in the teacher’s method of instruction. Applied
strategies of effective teaching, along with lesson plans that respond to students’

cultural diversity and learning styles, cun signiticantly reduce instances of

potentially disruptive or violent behavior,

STRATEGIES FOR INDIVIDUAL STUDENTS

Thus far. this chapter has tfocused on violence in schools and strategies for

addressing the problem from a classroom or schoolwide perspective. However, it s

also important to facus on individual students in order to prevent them from
becoming chronically disruptive or violent. The following strategies are designed ta

encourage students to focus on discipline as a positive means of behavior.
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Tutors and Mentors

The discussion above cited lack of parental supervision at home as one of
the factors contributing to student violence. With the absence of 2 “significant adult™
in their lives, many students lack the nurturing that comes from parental support
and guidance. Some school communities seek to fill this void by establishing
tutoring programs and providing mentors for students. The mentors are community
volunteers from business, service organizations, colleges and universities,
churches, and retiree organizations. They have made a significant difference in the

lives of many young pcople.
Employment

Some schools and communities have made efforts to reduce the number of
property crimes by providing part-time employment for students during the school
year and full-time employment during the summer months. The goals of these work

programs include building self-esteem and a sense of responsibility, and learning

the value of money and the importance of getting a good education and staying in

school until graduation (Kuhn, 1990).
YouthCollaboratives

With encouragement and financial support for pilot programs from the
National Alliance of Business and the Ford Foundation, several urban school
districts have organized “youth collaboratives.™ These collaboratives, also known
as “The Compact Project.” began with the Boston Compact and have extended to
over a dozen large urban school districts. Focusing initially on school dropout
prevention and the preparation of youth for the work force, they were among the
carly proponents of the need to p.ovide coordinated services for youth and families.
With the support of the bustness community, school districts seek to address the
needs of students at risk of educational failure through the combined efforts of the
city governiment, health, law enforcement, education, and social service agencics.

and the religious community (National Alliance of Business. 1989,




LONG-TERM SOLUTIONS

Some would say that the best way to address the issue of violence in
schools is to simply get tougher with the perpetrators. Others say that the solution
must be to instill better moral values, for children are suffering from ethical
confusion and media pollution. Still others would say that the solution is to attack
violence at its roots through a variety of efforts, such as providing parents with
training in parenting skills, providing the whole family with soci | and economic
supports and training in nonviolent conflict resolution, and providing children with
a strong sense of right and wrong and a safe community in which to develop.
Taken alone, each solution is too simplistic. Taken together, the three options make

a streng program for stemming youth violence in schools and in communities.

Recognizing and accepting the need for change are critical steps toward any
efforts to reduce violence in schools. Change is a process that requires a sustained
commitment from those desiring it—individuals, families, schools, and
communities. Working to increase discipling, order, and safety in schools requires

all partics to examine the attitudes, behaviors, and values that define them.

Finally, but most importantly, youths themselves must learn that they are
responsible for their personal behavior and actions and that they are personally

accountable for what they do in school and in the community.
EARLY INTERVENTION

It is at the farmative level of a child's life (until approximately year nine)
that familics and communities must inculcate positive attitudes and modes of
behavior. Therefore, at the prekindergarten through fourth grade levels school
districts should implement counseling programs, role modeling and mentoring. and
antiviolence and safety programs for students. This agenda must also include
developing respect for oneself and others. Forums should be provided, for
example, where students can discuss sensitive issues related to racism, poverty.,

sexism, religion, and violence.




1n addition, conflict resciution programs should be integrated into the
svhool's curriculum and participation should be required for all students. These
programs should be introduced early and resources should be committed to sustain
them at all levels of the school system. Such programs should also be accessible to

parents who wish to participate in them.
DiSTRICTWIDE DISCIPLINE CODES

Every school district should have a clearly defined discipline code that is
communicated to students and their parents each year. A major focus of it should be
understanding discipline as a positive rather than a negative sense of being. The
emphasis must be on prevention as well as intervention. Equally important, the

discipline code should be enforced consistentiy, firmly, and fairly.

[t is also critical for teachers, parents, and members of student services
programs to work together to help schools and communities address the issue of
increased youth violence. School psychologists, counselors, nurses, social
workers, speech-language pathologists, and all other student services personnel
must be part of the violence prevention decision-making process. Further, schools
should maintain a linison with local police authorities since some acts of violence in

schools are a spillover from disputes that originate in the communit;,
HEALTH AND SOCIAL SERVICES

Studen