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English That Works
Today in the class you said something important for me because I do it yesterday in my
work. You’ll said is a good idea take notes when somebody explain something to you. And
that’s what I did yesterday when my boss explained to me how to use the cash register. I
telled her when I don’t understand I’m confused to explain me again and I repeat to her
what I understand to know if it’s right or wrong.

T
he author of this logbook en-

 try has not learned all the
grammar rules of English, but
she has mastered skills that are

more likely to result in success in the
workforce than will a demonstration of
perfect grammar. She has learned how
to take notes, how to ask for clarifica-
tion, and how to restate instructions.

Increasingly in the United States,
adult English as a second language
(ESL) instructors teach language as a
means to an end—to help prepare stu-
dents for success in the workforce and
their communities. In the process, they
must balance the needs of the learners,
the employers, the community, and the
funding agencies.

Behind current efforts to link lan-
guage instruction to workforce and civic
skills are several social forces:
1) Economic Shifts

The United States is shifting from an
economy based on industry and manu-
facturing to one based on services and
information. Higher skill levels are re-
quired in today’s workforce, where new
technologies demand higher literacy and
math skills from job applicants.

Her NCLE’s Worth

NCLE’s associate director, Miriam Burt,
talks with Brigitte Marshall, administrator
for Oakland, California, Adult Education.
Ms. Marshall is the author of NCLE’s re-
cent book, Preparing for Success: A Guide
for Teaching Adult English Language
Learners and this issue’s feature article,
“English That Works.” A native of En-
gland, Ms. Marshall has gained recognition
in the United States for her work integrat-
ing workplace skills with language instruc-
tion in employment preparation programs.

Miriam: Brigitte, I know that you
started your career in adult English lan-

Continued on page 7 Continued on page 10

2) Welfare Reform
Recent welfare reform legislation has

pressured welfare recipients to find work
and leave public assistance. Yet many
welfare recipients lack the skills needed
for jobs that lead to self-sufficiency. The
jobs they get offer little opportunity for
training and advancement. As a result,
these individuals turn to adult education
programs to provide the training they
need to advance in the workforce.
3) Accountability Requirements

In 1998 the Adult Education and
Family Literacy Act (AEFLA) estab-
lished accountability requirements for
states receiving federal funds for adult
education. The National Reporting Sys-
tem for Adult Education (NRS) identi-
fies five core outcome measures that
meet the AEFLA requirements: educa-
tional gain, employment, employment
retention, placement in postsecondary
education or training, and receipt of a
secondary school diploma or GED.

Using the NRS descriptors as guide-
lines, adult ESL programs assess learn-
ers at intake. After a predetermined
amount of instruction, programs assess

—Vocational ESL Student
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News Notes
60 Countries Attend 19th World
Congress on Reading

U.S. Hispanic
Population Soars

The 2000 U.S. Census (www.census.gov)
reveals that the Hispanic population in
the United States has increased by
58%—from 22.4 million in 1990 to 35.3
million in 2000. In the decade (1990–
2000), half of all Hispanics lived in two
states: California and Texas; the follow-
ing top eight states were New York,
Florida, Illinois, Arizona, New Jersey,
New Mexico, Colorado, and Washing-
ton. About 44% of Hispanics lived in the
West, 33% in the South, 15% in the
Northeast, and 9% in the Midwest.

Mexicans, Puerto Ricans, and Cubans
were concentrated in different regions.
The largest Mexican populations (more
than a million) were in California, Texas,
Illinois, and Arizona. The largest Puerto
Rican populations (more than 250,000)
were in New York, Florida, New Jersey,
and Pennsylvania. About two-thirds of
all Cubans lived in Florida. The median
age for Hispanics was 26 years.

NCLE Associate Director Miriam Burt
traveled to Edinburgh, Scotland, this
summer to attend the International
Reading Association’s (IRA) 19th World
Congress on Reading and the IRA’s Mul-
tiple Language Literacy Symposium,
held the day following the congress.

Approximately 1,000 educators from
60 countries attended the congress.
Speakers held sessions covering nearly
every facet of reading education. Ms.
Burt, with Margarita Calderón of Johns
Hopkins University, conducted a session
on using students’ native language to
build background knowledge and skills
while developing job-specific, interper-
sonal communication skills in English.
Tying into this presentation was the
closing summary of the symposium, in
which David Klaus, consultant for the
World Bank (United States), discussed
recent international studies that suggest
that using students’ native language for
initial instruction may result in better,

faster, and easier second
language acquisition.

Also discussed at the
closing summary was the CAL publica-
tion, Enhancing Educational Opportunity
in Linguistically Diverse Societies (2001) by
Nadine Dutcher. The report profiles
educational programs in 13 countries
that address the linguistic needs of mi-
nority language speakers. To download
or order a copy, go to the CALStore at
www.cal.org/store and click on “Public
Policy.”

The proceedings from the sympo-
sium are expected to be published and
shared with governments, private orga-
nizations, foundations, and others. The
publication will convey the symposium’s
cumulative ideas on what can and should
be done in the area of multiple language
literacy. Look for these proceedings on
the IRA Web site in early 2003 at
www.reading.org.

Close to
Home
Washington, DC,
is home to the Na-
tional Center for
ESL Literacy Edu-
cation (NCLE).
With more than
80,000 immigrants

and refugees living in this area, the city
and its environs is home also to the sixth
largest concentration of newcomers in
the nation.

Unlike cities such as Miami and Los
Angeles, which have attracted largely
Latino and Asian immigrants and refu-
gees, Washington’s newcomer popula-
tion is diverse, representing more than
190 countries. Included in this popula-
tion is the largest proportional flow of
Africans to any single destination over
the past decade: Africans comprise only
3.6% of newcomers nationwide but
16.2% of those settling in the national
capital area.

More information about immigrants
in the District of Columbia can be found
in The World in a Zip Code: Greater Wash-
ington, DC, as a New Region of Immigra-
tion (www.brook.edu/dybdocroot/es/ur-
ban/immigration/immigration.pdf).
Published in 2001 by the Brookings In-
stitutions Center on Urban and Metro-
politan Policy, this report is based on
data from the Immigration and Natural-
ization Service for the period from
1990–1998.
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Ave atque Vale!
NCLE is delighted to welcome Donna
Moss as our new program associate.
Donna comes to us from PBS, where she
coordinated the LiteracyLink Civics
project. Before that, she worked for
nearly 15 years as an ESL teacher/
trainer/curriculum writer at the Arling-
ton Education and Employment Pro-
gram (REEP) in northern Virginia.
Donna is the mother of twin girls who
are freshmen at Drew University in New
Jersey. In her spare time, Donna enjoys
swimming and fencing, which make her
an energetic addition to the NCLE staff.

As happy as we are to greet Donna,
we are equally sorry to say goodbye to

MaryAnn Cunningham Florez. MaryAnn
left NCLE in August to work with
teachers in Fairfax County, Virginia,
where she is the associate director of
Adult ESL Instruction and works with
David Red. (See the Winter 2000/2001
issue of NCLEnotes for a NCLE inter-
view with David [www.cal.org/ncle/
Nnotes92.html].)

MaryAnn, as many of you know, was
our Web coordinator and facilitated the
NIFL-ESL listserv. Program Associate
Lynda Terrill (another REEP alumna)
has taken over these responsibilities. We
wish MaryAnn the best in her new po-
sition, and we say

Ave, Donna! Vale, MaryAnn!

Notes on the Staff‘s

notes is published twice
yearly by the National Center for
ESL Literacy Education (NCLE) and is
distributed free to individuals and
organizations on NCLE’s mailing
list. NCLEnotes is also published on
NCLE’s Web site at
www.cal.org/ncle.

Please address comments,
suggestions, or materials for
consideration to

Miriam Burt, Editor
miriam@cal.org;
Lynn Fischer, Assistant Editor
lynnf@cal.org; or
NCLEnotes
Center for Applied Linguistics
4646 40th Street, NW
Washington, DC 20016-1859

staff

TESOL Seeks Quarterly Editor

research findings and explore ideas and
relationships within the field of second
language teaching and learning. To ap-
ply or for more information, contact
TESOL at

700 South Washington Street
Suite 200
Alexandria, VA 22314
Tel 703-836-0774
Email editorsearch@tesol.org
Web www.tesol.org

Joy Kreeft Peyton
Director

Miriam Burt
Associate Director

Carol Van Duzer
Training & Technical Assistance
Coordinator

Lynda Terrill
Acquisitions Coordinator

Donna Moss
Research & Program Associate

Dora Johnson
Research & Program Associate

Lynn Fischer
Publications Assistant

Dawn Flanagan
Program Secretary

Teachers of English to Speakers of
Other Languages, Inc. (TESOL) invites
applications for editor of TESOL Quar-
terly. The journal’s editor will serve a 5-
year term: 1 year as associate to the cur-
rent editor and the following 4 years as
editor, with an annual honorarium of
$4,000. The term begins January 2004.

TESOL Quarterly is a peer-reviewed
journal with over 8,000 subscribers
throughout the world. It provides a fo-
rum for TESOL professionals to share
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Resource Updates

English language learners make up a significant
segment of the adult education population in the

United States. To meet the increased demand for English
language instruction, existing adult education programs
are expanding, and new ones are being established.
Adult English Language Instruction in the 21st

Century provides an overview of the field of adult
English as a second language (ESL) instruction in the
United States today. First, it places adult ESL in the
broader context of the U.S. education system, and then it
describes trends and issues in the areas of program
design and instructional practice, assessment, teacher
training and professional development, integration of
research and practice, and technology.

The publication’s intent is to give educators and education
policy makers a clear view of where the field of teaching
adult English language learners is today in order to build
a more effective delivery system for the future.

Adult English Language Instruction in the 21st

Century was researched and written by NCLE staff
members Carol Van Duzer and MaryAnn Cunningham
Florez. It will be available early 2003 and can be

ordered online at
www.cal.org/store.

L etters convey thoughts,
ideas, expressions, and

emotions. Sometimes there is
nothing an individual who is
separated from home and
family treasures more than a
letter from loved ones. Letters
From Home: An Exhibit-Building Project for the
Advanced ESL Classroom demonstrates the dynamic
power of personal letters within the context of the adult

ESL classroom.

Published by the National Postal Museum of the
Smithsonian Institution, the project is designed

to be flexible and can be adapted to meet
the specific needs or goals of each

classroom. The curriculum is divided into two
main sections: In sessions 1–3, students discuss

the value of letters from loved ones, read immigrants’
letters from the past, and translate one of their own letters
into English. In sessions 3–8, they share their experiences
with each other and possibly the community by creating
an exhibit of their own family letters. Students begin by
discussing why it is important to share their personal and
cultural history with others. Then they choose a theme for
the exhibit, write exhibit labels that communicate the
significance of their letters and the stories behind them,
learn how to create a table or wall-mounted exhibit, and
learn advertising strategies through publicizing their
exhibit. Letters From Home encourages adult English
learners to reflect on their shared experiences as
immigrants and, at the same time, helps them continue
building language skills.

The 20-page booklets can be ordered at no cost from
National Postal Museum, Education Department,
2 Massachusetts Avenue NE, Washington, DC 20560-
0570; Fax 202-633-9393. Order forms and additional
information are located at the National Postal Museum’s
Web site: www.si.edu/postal/education/
educationmaterials/lfhedu.html.

A full-text Spanish version of the publication, entitled La
Enseñanza del Idioma Inglés para los Adultos
en el Siglo XXI, will soon be accessible on NCLE’s
Web site: www.cal.org/ncle.
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Unclear writing wastes time and confuses readers. The
problem is magnified for those reading in English as

a second (or third or fourth) language.

Making It Clear, published by the Canadian Labour
Congress (CLC), is a 62-page handbook on writing and
designing reader-friendly publications that are easy to
understand and communicate clearly. The book includes
handouts that can be duplicated. Although it is written
particularly for union activists and staff who write
employment-related materials, Making It Clear can be
used by anyone who wants to write effectively.

A companion to the handbook, Making It Clear: A
Clear Language and Design Screen assists in the
creation of a readable and attractive report, letter,
manual, or other document. Side 1 provides pointers on
appearance, such as line length, justification, type style
and size, white space, and illustrations, as well as a
6 x 2-inch clear screen to view sample sections of the
document. Side 2 provides questions to consider about
audience, content, organizing material, word choice,
sentence length, and so forth.

Providing quality ESL
instruction for adult

learners is the main goal of
thousands of administrators
and teachers in the field of
adult education. But, how is
a quality adult education
ESL program established?

Standards for Adult
Education ESL Programs answers this question by
describing standards for program quality in nine areas:

1. Program structure, administration, and planning
2. Curriculum and instructional materials
3. Instruction
4. Learner recruitment, intake, and orientation
5. Learner retention and transition
6. Assessment and learner gains
7. Employment conditions and staffing
8. Professional development and staff evaluation
9. Support services

These standards were developed by a diverse group of
adult education ESL teachers, administrators, and
researchers.

This book will be useful to adult education program
directors or agencies setting up new ESL programs or
reviewing existing ones. Also included is a self-review
instrument that helps programs measure continuous
improvement.

Standards for Adult Education ESL Programs
(2003) is published by Teachers of English to Speakers of
Other Languages, Inc. (TESOL). To order, Tel 703-836-
0774; Fax 703-836-6447; Email tesol@tesol.org; Web
www.tesol.org.

Both products are available from the Workplace Literacy
Project, Canadian Labour Congress, Learning in Solidarity
Series, 2841 Riverside Drive, Ottawa, Canada K1V8X7;
www.clc-ctc.ca; 613-521-3400.

Making It Clear: A Clear Language and Design
Screen comes laminated and is approximately
the size of a placemat (17” x 11”).

More Resources
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Learning to read in
    English is difficult for
adult English language
learners, and ESL
instructors realize that
there is no easy recipe to
help their students become
proficient readers.
Teachers also know that
adult learners in ESL
literacy programs come
from diverse backgrounds,

have different experiences with literacy in their first
languages, and have various reasons for learning English.

NCLE staff members Miriam Burt and Joy Kreeft Peyton
with Rebecca Adams of Georgetown University examined
the research on adult English language learners reading
English.

Reading and Adult English Language Learners:
A Review of the Research summarizes this research,
offers adult ESL teachers and administrators suggestions
for practice, and points to areas where further research is
needed. The book will be available in early 2003. Watch
for it on the Center for Applied Linguistics (CAL) Web site:
www.cal.org/store.

How can instructors working with adult English
language learners respond to the demands of policy

makers and of the employment market without ignoring
the needs and goals of the learners themselves?
Preparing for Success: A Guide for Teaching
Adult English Language Learners addresses this
issue. Written by Brigitte Marshall, the interviewee in this
issue’s “Her NCLE’s Worth” and author of the feature
article, “English That Works,” this book is for teachers of
adult English language learners at all levels and includes
classroom activities and instructional resources.

Published by the Center for Applied Linguistics and Delta
Systems, Co., Inc., Preparing for Success can be
ordered online at the CALStore (www.cal.org/store) or
through Delta Systems (800-323-8270).

Have you produced a paper, conference
presentation, lesson plan, curriculum,

research report, or program description/
evaluation in language and literacy educa-
tion for adults learning English? By contrib-
uting to one of the most visible and accessible
sources of education information—the ERIC
database—your work is made available to
colleagues throughout the world.

Don’t Hide Your Light Under a Bushel!
NCLE collects and evaluates materials for
the ERIC database. To submit your work,
contact Lynda Terrill (lterrill@cal.org) or
send a copy of the document and a com-
pleted ERIC Reproduction Release Form
(downloadable at ericfac.piccard.csc.com/
submitting.html#errp) to

Lynda Terrill
NCLE/CAL

4646 40th Street NW
Washington, DC 20016
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learners again. States have the option to
use either a competency-based standard-
ized test—such as the Basic English Skills
Test (BEST); the Comprehensive Adult
Student Assessment System (CASAS)
Life Skills Tests; or performance-based
assessments—as long as the procedure is
the same for all programs. (For more in-
formation on the BEST, see NCLEnotes,
Vol. 9, No. 2 at  www.cal.org/ncle.)
4) Learner Needs

In recent years, adult ESL education
has developed the tools to assess
learner needs and interests. Today, cur-
riculum developers take into account
the expectations not only of employers,
funding agencies, and the community,
but also those of learners and workers.

Workforce Skills
Leaders in today’s workforce view

successful workers as active, creative, and
self-directed problem solvers who can
work effectively on their own and with
others. The adult ESL classroom is a
natural place to develop these skills.

Classroom Simulations

Instructors can help learners develop
workforce and civic skills by creating a
learning environment that simulates
situations in which these skills are used
in the outside world. For example, if food
is a topic of interest to learners, the in-
structor can teach the necessary lan-
guage within the real-life context of
making a budget and comparing food
prices at different supermarkets in order
to plan a reception.

Cooperative Learning

In cooperative learning, small groups
of learners work together to accomplish

a task, with each member playing a spe-
cific role. As learners interact, they seek
and offer input, advocate and influence,
negotiate, and teach one another—all
valuable civic and workforce skills.

Project assignments allow students to
learn independently and with others as
they research, organize and interpret in-

formation, and communicate their find-
ings. Students can use technology (e.g.,
the Internet and videos) to research and
present their projects, developing infor-
mation management and technology
competencies. Information gathering
and reporting activities, such as surveys,
also promote independent learning and
effective interaction skills in the class-
room. A simple survey idea is “Who are
you and where are you from?”

Classroom Management
Techniques

Standards of expected behavior exist
within every society, both in the
workforce and in everyday interactions
with individuals in the community.
Through classroom management tech-
niques, instructors can create an envi-
ronment for English language learners
that will help them achieve success in
these contexts.

Rules and Routines

Classroom routines provide a context
in which organizational skills, self-man-

agement, appropriate attitude, and per-
sonal responsibility can be modeled and
practiced. Procedures and rules can be
documented and displayed in the class-
room, and learners can be asked to ac-
cept responsibility for informing new
students about them.

Teamwork

Creating teams to perform class-
room maintenance tasks—such as eras-
ing boards, turning off computers, and
training new students—provides a real-
life context for learners. Teams have
duties and responsibilities with clear
performance criteria established in ad-

vance. Job descriptions can be posted in
the classroom or printed on cards and
distributed to team members. In open-
entry classes, where there are frequent
arrivals and departures, learners can ex-
perience a typical workforce situation
where team members train new employ-
ees or fill in for absentees.

Conclusion
Instructional activities and classroom

management techniques provide oppor-
tunities for learners to develop workplace
and civic competencies and to apply
what they are learning to their everyday
lives. A successful program produces
outcomes that are responsive to the goals
of all stakeholders, and in doing so, pre-
pares students for success in the
workforce and in the community.

This article is excerpted from the NCLE Brief, English
That Works: Preparing Adult English Language
Learners for Success in the Workforce and Com-
munity, by Brigitte Marshall. It can be downloaded at
www.cal.org/ncle/digests/Englishwks.htm or ordered by
calling 202-362-0700 x200 or emailing ncle@cal.org.

English That Works—continued from page 1

“Leaders in today’s workforce
view successful workers as
active, creative, and self-
directed problem solvers.”
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whom are immigrants—in Nickel and Dimed: On (Not)
Getting By in America. Ehrenreich’s account of her 2
years in minimum-wage jobs makes for a readable, of-
ten surprising, and sometimes shocking 200-page book.

Consider the experiences of George, a 19-year-old
from the Czech Republic, who works as a dishwasher
at a restaurant in Florida where the author works as a
waitress. When Ehrenreich meets George, he has been
in the country for only a week. Dishwashers at Jerry’s
restaurant make $6 an hour; however, George takes
home only $5 an hour, because the agent who got him
the job (and helped him get to the United States) keeps
$1 of every $6 that he earns. How does George man-
age on this salary? Ehrenreich writes, “[George] shares
an apartment with other Czech ‘dishers’ as he calls them,
and he cannot sleep until one of them goes off for his
shift, leaving a vacant bed.” Unfortunately, George’s
future at Jerry’s is in doubt, because he is accused of
stealing from the dry-storage bin. But he will not be fired
until a new dishwasher is hired to replace him.
Ehrenreich quits her job before finding out George’s fate.

Ehrenreich also works as a hotel maid while working
at Jerry’s. (One cannot live on only one minimum-wage
job.) The young immigrant maids from Poland and El
Salvador hurry to finish their rooms by 2:00—they prob-
ably have other jobs or an ESL class to go to. Carlie, a
middle-aged American, doesn’t understand this way of
working. Maids are paid by the hour, after all, so Carlie
drags out her work each day until after 6:00. A few
months later, after moving to Maine, Ehrenreich hears
that the hotel has switched to paying the maids by the
room. Although in this case the change benefits the im-
migrant workers, situations like this often create misun-

The Book Shelf

“There are no secret economies that nourish the
poor. On the contrary, there are a host of special
costs. If you can’t put up the two-month’s rent you
need to secure an apartment, you end up paying
through the nose for a room you rent by the week.”

(Ehrenreich, 2001, p. 27)

A
 study conducted by the Center for Labor
Market Studies at Northeastern University (re-

- trieved from www.newsday.com, December 2,
2002), based on U.S. Census Bureau figures from
1990–2001, found that during this decade,

• Immigrants accounted for over half the growth of the
nation’s labor force, filling openings in factories and
textile mills, restaurants, and other blue-collar indus-
tries;

• More than 22% of new immigrants worked in ser-
vice occupations (e.g., housekeeping, food service,
janitorial) compared to 19% of the total foreign-born
population, and 13% of native–born workers;

• 13% of recent immigrants worked on assembly lines;
and

• Immigrant families tended to have higher rates of
poverty than those families headed by a U.S.-born
resident.

What is work like for those holding entry-level jobs?
From 1998–2000, during 2 years of “unparalleled pros-
perity” in the United States, journalist Barbara Ehrenreich
went undercover to work at a series of entry-level jobs:
In Florida she was a waitress, a nurses’ aide, and a
hotel maid; in Maine she was a house cleaner; in Min-
nesota she stacked clothes at Wal-Mart. She writes about
her experiences and those of her co-workers—some of

Nickel and Dimed: On (Not) Getting By in America
By Barbara Ehrenreich
2001, Henry Holt, ISBN 0-8050-6389-7

Reviewed by Miriam Burt
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derstandings, discord, and conflict among workers of
different backgrounds and with different goals.

Some Teaching Suggestions
If I were training ESL teachers, I would have them read

the sections of the book described in this review and
then brainstorm what they show about U.S. culture in
general and workplace culture specifically. I would ask
the teachers to comment on how they might use this in-
formation to inform their teaching.

If I were teaching a class of upper-intermediate level
or advanced English language learners, I would excerpt
the sections from the book about George and the hotel
maids. I might give the learners a group problem-solv-
ing activity where they would try to come to a consen-
sus on what George should do if he is fired. We would
also discuss the case of the fast-working immigrant maids
and how situations like this can lead to ill will and mis-
understandings among workers.

Many other sections of the book are also relevant for
both ESL teachers-in-training and students to read and
discuss and to create problem-solving and other activi-
ties around.

Even if you don’t use the book as a text with teachers
or students, I suggest that you read Nickel and Dimed
for yourself. You’ll never again look at waitresses, dish-
washers, maids, and other minimum-wage workers the
same. And, you’ll appreciate a little more your students’
relentless efforts—as they arrive to class fresh from quick
showers, smelling of soap and cologne—to sandwich
the important task of learning English between two or
more jobs.

P
roblem-solving activities are beneficial to adult En-
glish language learners in many ways: The exer-

cises provide practice in listening, speaking, reading,
and writing, and at the same time, facilitate develop-
ment of workforce and civic skills such as negotiating,
offering input, advocating, and coming to a consensus.
Cultural information about the United States is often pre-
sented through the readings.

A useful source of problem-solving activities or for
ideas on creating your own activities is Problem Solv-
ing: Critical Thinking and Communication Skills
(L. W. Little & I. A. Greenberg, 1991, Longman, ISBN
0-8013-0603-5; available: www.amazon.com). In this
textbook, learners follow these steps for each reading:

1. Talk about pictures that accompany the reading and
predict what the article or story will be about.

2. Read the story silently, underlining unknown words
to look up or discuss later in class.

3. Answer comprehension questions about the story
orally and/or in writing.

4. Discuss the story, prompted by questions that ask learn-
ers to compare their own experiences in a new coun-
try and culture with those in the story.

5. In small groups, identify and discuss possible solu-
tions for the problem portrayed in the story and come
to a consensus on the best solution.

Another resource for using problem-solving activities
with adult English language learners is A Day in the
Life of the González Family by C. Van Duzer and
M. Burt (1999, McHenry, IL: Delta Systems; available
at www.cal.org/store).

Problem-Solving Activities for

Adult English Language Learners
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guage instruction working with refugees
overseas. Can you tell us about that?

Brigitte: I taught EFL [English as a for-
eign language] for a year in Europe.
Then, I went to Pakistan as a research
assistant and visited the refugee border
camps. This changed my life. The re-
search I was doing at that time did not
seem socially useful, at least not directly,
so I went back to England and worked
at a refugee center in Oxford for a year.

I became immersed in my work, and
while I was there, I met someone who
had worked at a refugee camp in Thai-
land. Inspired, I got my ESL teaching
credential and went to Thailand as a vol-
unteer. I taught at the refugee-process-
ing center in Phanat Nikhom, working
for a local Thai organization. This is
where I first met the Hmong people.

[Editor’s note: In Phanat Nikhom, Thai-
land, from 1981–1995, refugees from
Cambodia, Laos, and Vietnam were
given English, cultural orientation, and
pre-employment classes before leaving
for Australia, Canada, and the United
States. Refugee camps were also located
on the Bataan peninsula in the Philip-
pines and Galang Island in Indonesia.]

Miriam: How did you eventually come
to the United States?

Brigitte: The Hmong refugees were
leaving Thailand for Fresno. I wanted to
know what life would be like for them
in the central valley of California. So af-
ter a year in Thailand, I went to Fresno
to see the resettlement experience. This
was in 1989. Many refugees had children
who had been born and raised in camps.
I did fact finding for about 4 months.

Then, in January 1991, I was offered a
job as program specialist for Fresno City
College. I became so involved in my
work that I decided to stay.

Miriam: You have been very involved in
integrating language with workplace and
community skills. Did you become inter-
ested in this while you were in Fresno?

Brigitte: Yes, I was working with a youth
employment program in Fresno in 1992,
when I discovered the SCANS compe-
tencies. The entire youth program was
built on the competencies. I designed in-
struction for the SCANS (both ESL and
non-ESL). I saw that they could be ap-
plied beyond the workplace.

Simultaneously, I was working in
adult ESL. There was disagreement be-
tween the teachers focused on a work-
first approach and the adult ESL teach-
ers. The ESL teachers did not just want
to “shovel” students into jobs. They
wanted to help improve their students’
skills in order for them to be successful
on the job and in other areas of their
lives.

For more information on the SCANS, read
the NCLE brief by Brigitte Marshall,
English That Works: Preparing Adult
English Language Learners for Success
in the Workforce and Community at
www.cal.org/ncle/digests.

Miriam: So this is the origin of your
work with the integrative approach, with
preparing students for success in the
workforce and in the community while
improving their English language skills?

Brigitte: Yes, language instruction for
those who want to work, are working,
or are looking for higher level jobs is not
a linear approach, but an integrative one:
the experience of working and learning
at the same time—the two go hand in
hand.

Miriam: You were also an adult ESL spe-
cialist for the California State Depart-
ment of Education, where you worked
to integrate civics with ESL instruction
for the state. How did you do this?

Brigitte: We used the EL/Civics grant
money to develop a coordinated pro-
gram that we hoped would improve the
quality of ESL instruction in general. To
some extent, I believe this has happened.
The system includes doing an assess-
ment of learner needs, identifying pri-
ority competencies, delivering instruc-
tion, and testing what you’ve taught. We
invited people to focus on new ways of
teaching, including using technology to
deliver instruction, while emphasizing
innovation. It is very exciting for me now
to be hearing anecdotally from practi-
tioners that they are building instruction
around documented needs of students.
We often lose sight of this—that we’re
doing this to help the students—in our
haste to generate benchmarks.

Miriam: Recently, you have become the
principal of Adult Education for Oak-
land County, California.

“Visiting the refugee
border camps
changed my life . . .”

Her NCLE’s Worth—continued from page 1
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Did you know . . .

•that NCLE currently has 82 Digests and Q&As online?

•and, that many of them address the topic of workplace ESL
instruction?

Digests and Q&As on Workplace ESL Instruction

❑  Improving ESL Learners Listening Skills: At the Workplace and Beyond

❑  Integrating Employment Skills into Adult ESL Instruction

❑  Planning, Implementing, and Evaluating Workplace ESL Programs

❑  Union-Sponsored Workplace ESL Instruction

❑  Evaluating Workplace ESL Programs

❑  Selling Workplace ESL Programs

❑  Assessing Workplace Performance Problems: A Checklist

These and other ESL Digests and Q&As are online at
www.cal.org/ncle/digests.

They can also be ordered using the form below.

Proceedings of the National
Symposium on Adult ESL
Research and Practice
by NCLE Staff

The U.S. Department of Education,
Office of Vocational and Adult
Education (OVAE), with the assistance
of NCLE, convened a national
symposium for adult ESL educators on
September 4–7, 2001 (See NCLENotes,
Winter 2001/2002, www.cal.org/ncle/
Nnotes102.pdf). Participants shared
ideas, heard from researchers and expert
practitioners, and discussed recent
initiatives on adult ESL education.

Issues addressed included opportunities
and challenges in adult ESL instruction,
reading research, project-based learning,
immigration trends, ESL learners with
special needs, assessment, the National
Reporting System for Adult Education
(NRS), professional development, and
distance learning.
The proceedings will be available on
NCLE’s Web site in January 2003.

❑ ESL for Incarcerated Youth
by Margo Delli Carpini
This Q&A discusses the issues and chal-
lenges of providing English instruction
to incarcerated youth and suggests best
practices and models to provide this in-
tervention.

❑ English That Works
by Brigitte Marshall
This brief discusses how ESL educators
can integrate workforce and civic skills
into their curricula and convey work-
place and community skills to their stu-
dents through learner-centered instruc-
tional strategies and classroom manage-
ment techniques.
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Brigitte: Yes, I am principal of two adult
schools in the Oakland area. All 46 of
the teachers at one school and 34 of the
42 teachers at the other school are ESL
teachers. The other 8 instructors teach
ABE [adult basic education], GED, or
vocational education classes. Together,
we serve approximately 10,000 students
each year.

Miriam: What is your focus in this new
job?

Brigitte: Since most of the students are
English language learners, I am focus-
ing on the ESL program first. I’m work-
ing on creating a clear vision with course
outlines, needs assessments, and assess-
ment procedures. Every year teachers
submit a course outline in which they
identify objectives. This is good, but
nowhere do they ask what students want
to learn.

The first step in planning a class is to
conduct a learner needs assessment. I
have invited teachers to challenge their
assumptions about what they teach. I am
encouraging teachers to find out from

students what they want to learn in
terms of content and language skills.

Miriam: Has this been successful?

Brigitte: We’ve just started working on
this initiative together, but some teach-
ers have been excited to start exploring
the idea of needs assessments as the ba-
sis for designing classroom content. For
example, one teacher changed her class
plan based on the information she had
received from her needs assessment. She
said to me, “They wanted more practice
in listening.”

Miriam: What challenges do you face as
principal of programs with 10,000 adult
learners?

Brigitte: One of the biggest challenges
is space. We own one building, lease sev-
eral others, and offer classes at many dif-
ferent community and elementary
school locations. We are here, there, and
everywhere.

Also, we want to expand our ABE and
vocational education programs within a
year or so.

Another challenge is limited technol-
ogy. Most of the computers we have are
old, and maintaining them is a problem.
We’re working on developing a sustain-
able technology plan. We want to grow
mindfully.

Miriam: What do you look forward to
doing as principal of adult education for
Oakland?

Brigitte: Working with the fabulous
teachers. The teachers here are a well
kept secret. I’m looking forward to
showcasing them as we build a program
that is worthy of their skills and talents.

I love this job. I believe the way I like
to work can be effective here. I look for-
ward to coming to work every day.

Her NCLE’s Worth—Continued From page 10
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